Contents

List of abbreviations — XI

Introduction — 1

Part I: Setting the scene: Child EFL learners and writing

Chapter 1

It all starts here — 9

1.1
1.2
1.3
1.4

1.5

Chapter 2

The rationale behind early language learning — 9

What is a young learner? — 11

Contrasting pathways: Child versus adult L2 acquisition — 12
Exploring child FL acquisition: Uncharted avenues and future
directions —15

Conclusion — 21

Theoretical perspectives on the language-learning potential of written
corrective feedback: Laying the foundations — 23

2.1 The (questionable?) role of (W)CF — 24
2.2 The cognitive perspective on WCF — 26
2.2.1 The interaction model — 27
2211 Input — 28
2.2.1.2 Output as a noticing facilitator — 28
2.2.1.3 Noticing and WCF — 29
2.2.1.4 Feedback in writing — 33
2.2.2 Writing as a focus on form intervention — 34
2.2.2.1 The need for FonF —— 35
2.2.2.2 Types of FonF — 36
2.2.2.3 Operationalizing FonF: Language-related episodes — 42
2.2.3 Skill learning theory — 45
2.3 The sociocultural perspective on WCF — 46
2.3.1 Collaborative writing — 48
2.3.11 Collaborative processing of feedback — 49
2.3.1.2 Patterns of interaction — 51
2313 Research on collaborative writing — 52
2.4 Stages in the processing of WCF — 55
2.5 Conclusion — 61
Bibliografische Informationen digitalisiert durch

http://d-nb.info/1334876746



http://d-nb.info/1334876746

VIII = Contents

Chapter 3

Implementing WCF in the L2 classroom: Exploring alternatives — 64
3.1 Types of WCF and their limitations — 64

3.2 Model texts as a written corrective feedback alternative — 67
3.2.1 Empirical research on models — 69

3.3 Conclusion — 103

Chapter 4

Task motivation and model texts — 105

4.1 The rationale behind task motivation — 105

4.2 Research with adults — 107

4.3 Research with children — 108

4.4 Conclusion — 114

Part II: Turning theory into action: Blending all the

ingredients
Chapter 5
Method — 119
5.1 Participants and setting — 122
5.2 Research design — 124
53 Data collection — 127
5.3.1 Training session — 127
5.3.2 Cycle 1 —128
5.3.3 Inter-cycle intervention — 131
5.34 Cycle 2—133
535 Questionnaire and focus group interviews — 133
5.4 Data analysis — 134
5.4.1 Analyzing noticing and the oral-written connection — 135
5.4.2 Analysis of written production — 149
5.4.2.1 Type of clause — 149
5.4.2.2 CAF measures — 150
54.23 Holistic measures — 152

5424 Analysis of inpUt enhancement — 153
5.4.3 Analysis of children’s motivation and perceptions — 153



Contents === IX

Chapter 6

What we discovered and why — 154

6.1 Module 1: Oral-written connection — 154

6.1.1 Summary of the main findings for research question 1 — 154

6.1.2 Discussion of research question 1 — 157

6.1.3 Summary of the main findings for research question 2 — 164

6.1.4 Discussion of research question 2 — 166

6.2 Module 2: The effects of models on the children’s written
production — 175

6.2.1 Summary of the main findings for research question 3 — 175

6.2.2 Discussion of research question 3 — 176

6.2.3 Summary of the main findings for research question 4 — 181

6.2.4 Discussion of research question 4 — 181

6.3 Module 3: Learners’ task motivation and perceptions — 186

6.3.1 Summary of the main findings for research question 5 — 186

6.3.2 Discussion of research question 5 — 188

6.4 Conclusion — 195

Part III: Coming to an ‘end’spiration, with conclusions and
contributions to existing research

Chapter 7
Conclusions, contributions to the literature, implications and lines for
future research — 201

7.1 Conclusions = 201

7.2 Pedagogical implications — 203

7.2.1 The language-learning potential of model texts — 204

7.2.2 Form-focused intervention — 206

7.2.3 Perceptions and motivation —— 207

7.2.4 Enhancing EFL instructional materials for young learners — 208
7.3 Limitations of the study — 211

7.4 Future research directions — 212

Appendices — 215
References — 231

Index — 247



